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Abstract

Doing good journalism is a demanding enterprise. Doing good journalism teaching is possibly even more difficult – and it is no panacea for wider problems in journalism and society. Over the past decade, substantial and increasing resources have been invested in journalism teaching, and this is likely to continue through South Africa’s second democratic decade. The returns on this investment are hard to measure, and many factors external to the teaching co-determine the question of impact. Thorough research beyond the scope of this paper is needed to assess teaching efforts in order to intervene and optimise their value, but some general and impressionistic points can still be made about the activity and the changing media landscape to which it relates. Many trends will continue in the coming ten years, but leadership can affect the extent to which journalism teaching can contribute to a paradigm and practice that tells the story of a changing country. 
1. Introduction

Perhaps a good metaphor to keep in mind in this discussion is the media as meal. In this image, there are varying qualities and prices of the proffered food stuffs, which audiences may choose from to consume or not. Of course, far from suffering info-overload, many if not most South Africans do not have that much of a choice (depending to a large extent on the paltry size of their budgets and the uneven accessibility of the product). It could be argued that even those with resources still do not find what they really want on the menu. There are also those in various classes without evident sign of any hunger for the limited fare that is on offer.

What is at stake in meeting people’s needs for nutrition, and for tasty nutrition at that, are – amongst other things - the kinds of chefs and their aides, the ingredients that they source, and the recipes that are deployed. 
We can say that the recipes are generally preselected by the owners and managers – and that the configurations are too often entirely reactive to given markets. Which is to say, there is no good capitalist innovation and risk-taking by the experimention invention of new, homegrown recipes and of cultivating unknown, even unthought of, tastes and gourmet evaluation ability. Rather, there is a conservative bent towards the tried-and-tested and the fast-food, no matter that though this menu is slight and – worse, it seems to be not just unappetising, but also irrelevant to many, many people. 
Continuing with the media meal metaphor, we can also say that the use of ingredients is handicapped by budget, which means the nearest, cheapest, and quickest turn-around stuff is preferred. Preferably the ingredients are those which are delivered by phone or email, rather than requiring physical tracking and fetching. But the use of ingredients is also limited by a lack of imagination. It would be possible, for instance, to source fairly juicy items through the Promotion of Access to Information Act, but this is very seldom done. Some kitchens seem to think they can only serve visually-meaty stuff, and then incorrectly circumscribe themselves by thinking that no pictures equates to no fulfilling kos, or conversely that pictures per se mean there will be a good feast. Others think only text, without regard for presentation and image. 
Finally, we turn to the chefs and their aides. Some in the team are trained, some are mentored, some are self-developed. Some have combinations of these in various proportions. We are not quite sure what difference the varying experiences make to the outcome. But what is clear is that in this multi-faceted cooking process, the matter of training of staff is only a small and indirect part of the chemistry. This basic situation is unlikely to change in the coming decade, meaning that the teaching of journalism– despite applepie (or is that koeksuster?) connotations of the word “training” - is not a dues ex machina, some kind of magic wand that could transform every other part of the picture, or a pivot around which the whole cookery and customer dynamic rotates. The best teaching can be limited by prevalent concepts in the kitchen; the worst teaching can be mitigated by the untaught talent and knowledge of a particular chef. Then again, there are chefs and restaurant owners who only want dish-washers, or those who can imitate a pure formula. In short, teaching has its place: one with significance, certainly, but a limited place as well. There is no doubt that teaching journalists could be more effective, but as Traub (2003) notes, there are deeper problems elsewhere and we should be careful of thinking that training can fill the vacuum of solutions. 
2. The present - and how the past put us here
Journalism teaching has its own specific history, but of course much of this is also part of the much wider changes in society and media over the past ten years. In many ways the developments in this context have constrained and even determined what has happened within journalism teaching, though in other ways there are internal dynamics, and also inertia, in the teaching arena which have led to aspects that are out of kilter with the context.

All this can be seen in the following seven propositions I would put forward: 

I. Education market factors: Many more teaching programmes are on offer. This is partly a response of resource-hungry higher education institutions and commercial companies expecting that entry-level journalism courses will be sexy attractions to boost student numbers. This institutional agenda does not mean an inevitable opportunism and exploitation of journalism teaching in every case, though it can be argued that there are instances of students and industry being short-changed by slip-shod programmes. It does mean, however, a competitive dynamic in the sector, which is not necessarily a bad thing. This could in time lead to a division of labour and evolution of centres of excellence that specialise in areas where they are number one in the field. What these may be will merit some speculation when looking ahead. 
II. More outlets: Society has become more information-oriented as per global trends. There have also been enormous opportunities in non-journalism information-related jobs, such as government and public relations, which in turn have seen the raiding of newsroom talent. At the same time, the industry has become very much more pluralistic in the past decade. The result is that there are many more media operations than previously. Indeed entirely new sectors have emerged such as commercial radio, community radio and internet media. All this has seen new job opportunities for trained personnel opening up in the media. But at the same time there has been a radical downsizing of staff numbers in pre-existing newsrooms.  Seen against the increased number of teaching provides at the entry-level, there has probably been a substantially increased supply of trained entrants to the market. However, it is not clear that there is an oversupply (especially of high-level black trainees) to the extent that employers can pick and choose and lower the salaries on offer. It is also not clear that the market for media workers with journalism teaching in particular is saturated – the efforts of teaching providers in the pre-democracy period probably supplied only a quarter or less of total new recruits. In any event, it is arguable not necessarily a problem to have greater supply than demand, because it enables media institutions to choose the best amongst the crop. What does need some assessment is the appropriate balance of what kinds of skills are being generated – for example, if there is an oversupply of reporters, and undersupply of sub-editors; an undersupply in television and an oversupply in print. A challenge is for journalism teachers to identify what the medium term trends are in terms of “market” needs for their services. 
III. The raw material of training: the quality of schooling and the general knowledge (including street knowledge and political awareness) has declined. As the Sanef skills audit of 2002 showed (see De Beer and Steyn, 2004), there is a high level of inaccuracy, superficiality and lack of passionate commitment amongst many young journalists. Some of this can be blamed on the journalism teachers and on their protégés, but to a huge extent it is because of the decline in schooling quality. Journalism teaching efforts have thus been faced with even greater deficits than previously, and every journalism teacher will tell you how they are stretched and challenged to try and address this problem. While it is not exactly clear that the quality of graduates ready to join industry has on the whole declined over the decade, it is certainly probable that it has not improved. Maybe we should celebrate that the situation is not worse than it is.
IV. Industry needs: As regards mid-career teaching, the needs of industry related to transformation in demographics of staff (including juniorisation of newsrooms) and changes in issues such as defamation law, have led to teaching programmes that did not exist pre-apartheid. On the one hand, there are to initiatives like the Institute for the Advancement of Journalism (IAJ), Tshwane Technikon’s distance learning certificate, Rhodes Sol Plaatje Institute’s leadership courses. The agendas of AIDS NGOs have also contributed to short-course efforts. Over the decade, however, the appetite for and expectations of such short courses have waned, and both journalists and editors are often sceptical about the actual value of such efforts. On the other, there is also a revival over the decade of cadet-type programmes in companies like Johnnic and Independent, responding largely to what they perceive as inadequate results of tertiary level journalism teaching. The SETA tax levies on media companies have added to the development of short in-house programmes for entrants and mid-career journalists. This has seen media houses in some areas going beyond their immediate businesses, to get into the teaching environment. It is not clear how this total picture impacts on journalism teaching more broadly. It would seem that there is a degree of redundancy and disjuncture between external providers and media houses’ own efforts, with relatively little co-operation across the board. For example, the industry teachers have driven the development of standards under the SAQA, while the academy and NGO sector have been chasing their own tails and consequently have had scant contribution to the debate. The issue of systematic quality assurance of journalism teaching at the tertiary institutions has not gotten the attention it would seem to be crying out for. Certainly, we have not had the same kind of study made as Medsger did in the USA and reported in her book of 1996. 
V. Diversity is lacking. There is much more pluralism than in the past, but that does not translate into equivalent levels of diversity. In part because of increasing competition and commercialisation, too much journalistic content today is similar in terms of specific content topics and agendas, voices cited and language used (English – the standards of which are declining in the schools, see Weimann 2004). It is also narrowing in terms of formats and paradigms – these are increasingly infotainment-oriented. Not much teaching has tackled the pros and cons and skills relating to this. The paradigm of what constitutes journalism too has remained relatively unchanged, including the notion that most significant sources are white men. An amount of teaching and other sensitisation has tried to address problems of how race and gender are represented in the journalism, with slow progress being evident. 
VI. The political role of journalism has changed. From the polarised days of either legitimising or subverting apartheid, most (but not all) journalism over the decade has come to now keep a professional distance from major contests over fundamental state power. For example, there is not a default position of leaning towards the state or towards civil society, with the one seen as “good” and the other “bad” and journalists therefore automatically taking one side or the other. At the same time, there does seem to have been an element of naivety as regards some specific issues – thus, journalism about the Zuma-Ngcuka row was not as independent as it ought to have been, likewise journalism about the TAC. On the whole, journalism appears to be less impactful than it was prior to democracy.  It may set some agendas, frame issues, etc, and in this way it is certainly not inconsequential. But it also seems to have little short-term impact on either government or civil society action. Not much teaching seems to have addressed the new normative role of media under our democracy. We are not teaching the complexity of how journalism generally supports government policies (to the extreme of not even debating GEAR economic policies that arguably should be debated), and also combines this with exposes of governmental ills. It is not clear that current journalism enjoys appeal with audiences at large, let alone serious influence. This fundamental issue, which also touches on kinds of journalism (eg. developmental, sunshine, civic, public) too is something that has not really been addressed in our teaching. 
VII. Race, class and gender: while the demographics of social power have been shifting in terms of these axes, so the demographics of journalism teaching have also been changing. It would be safe to say that political power is largely wielded by black middle class men, and that active economic power is the preserve of white middle class men. In relation to these, journalism teaching this has been slower in terms of who it teaches and who does the teaching in regard to race, and quicker in regard to gender and class. Mainstream journalists being trained, whether at entry level or mid-career, seem to be increasingly female and from middle-class backgrounds. (This is not the picture, however, in the community media sector, but it is also the case that aside from short courses, there is very little tertiary teaching that targets this part of the media). One consequence of the middle class dimension of teaching (and which is also related to the commercialisation and tabloidisation of journalism) seems to be a blindspot in both journalism and in journalism teaching about reporting on poverty in general and on the lives of rural and informal-settlement dwellers in particular. A change that became more stronger during the period was in the nationality: teachers and learners began – to a limited extent - to become more representative of African countries outside South Africa. 
What this outline of the past ten years therefore suggests is that journalism teaching has expanded in response to the expansion of the media industry, but also that there is a disconnect in regard to the developments related to diversity, political role, and race. 

One final issue to be assessed over the past decade concerns the response of journalism teachers.  To some extent, these can be tracked through a number of gatherings of the clan over the period.  A conference in Grahamstown in 1997 concentrated on the need for media transformation to encompass not just staffing and ownership, but also the paradigm of journalism (Thloloe, 1997). 

In 1998, unsuccessful attempts were made to launch associations of print and broadcast teachers. In 2001, a dialogue between tertiary teachers and industry representatives took place at a colloquium in Johannesburg (see Steenveld, 2002). Later that year, a Southern African Media Trainers Association (Samtran) was formed. Two years later, the 2003 Stellenbosch summit saw major dialogue between industry and teachers (see the Stellenbosch Commitment document at: http://www.sanef.org.za/pls/procs/SEARCH.ARCHIVE?p_content_id=276347&p_site_id=66).
These events helped develop a loose community of media teachers in South 
and Southern Africa. It is instructive, however, to register that formalisation of this network has not flourished. Instead, a gathering place to focus on journalism teaching has been within the SA National Editors Forum itself. Without Sanef, there would be substantially less coherence and internal discussion within the ranks of journalism teachers within and without educational institutions.  

De Beer and Tomaselli (2000) argue that there has, at least, been some rapprochement over the decade amongst journalism teachers, especially at the level of those specialising in academic knowledge. They see an appreciation of diversity within this sector, and an accord about locating journalism and mass communication studies in African contexts. This is likely to be the case, but there is still very little research emerging from the academy, and there unfortunately seems to be relatively little connect between the teaching of journalism practices and the study of South African media. For example, suitable research-based teaching materials that can be used in the practical teaching are still in short supply. 

Also emerging out of all this is a degree of productive exchange between industry and tertiary teaching. However, the terms here would appear to be primarily about how best the teachers could better serve the industry, which is a valid concern, but one that also reduces the potential role of teachers to generate critical and creative approaches that could add vigour along with capacitated practitioners to the benefit of media.  

What was implicit in the ten year period was three phases of emphasis. Initially, the transition suggested a focus on the big questions: the why of journalism, and discourse was about changing the paradigm to suit the new society. Some years later, this was replaced by industry concern with the basics – the how of journalism, which was seen as needing serious attention. Near the end of the decade, and as discussed at a seminar in Grahamstown in 2004, both emphases seemed to be equally relevant – and journalism teaching was challenged to impact more positively on both areas.
A study I conducted in 2000 (published in Rhodes Journalism Review that year) indicated a lot of diversity amongst teaching institutions, and not only between university and technikons. But it was clear at the time that there were general problems of racial demographics amongst teachers, and there was also space for dedicated teaching race and race reporting. Research was indeed taking place, but in isolation. Industry relations were regarded as adequate concerning placements, but needed systematising. Not much has changed since then, and while these issues remain topical, it is not at all certain they will be addressed any better in the coming years than they have been since 2000. 
3. Looking ahead: the next decade

Following Clem Sunter’s methodology (Illbury and Sunter, 2001), we can identify certainties for the coming years, and set against them the uncertainties – the latter being the points where we can try to make a difference.

The first certainty is that South Africa will remain a democracy, and that there will be continued government-media tensions as a result. Ministers will continue to try to increase control over the media (within democratic parameters) and journalists will resist. These tensions will need journalists who understand nuances, and who can engage with politicians, to manage the relationship in a way that consolidates and deepens media freedoms. It would be unfortunate if poor ethics and/or complacency meant that there is still no political movement on scrapping legacy laws that could chill or narrow media operations. Journalism teaching needs to deal with these political aspects. 
A second certainty is that the development challenges such as those of AIDS, gender rights, and poverty will persist, and – sadly - it is likely that neither media nor journalism teachers will adequately address these areas. But efforts should of course still be made. 
A third certainty is that existing media trends will continue: pluralism, commercialism, dumbing-down. Journalists will need to know what audience “tastes” are, and develop more sophisticated understandings of the potential and the limits of tabloidism. Part of the trend certainties will be that the cost, and value, of content will continue to decline, generating more competition between the purveyors of information.The big media companies will continue in dominant form in this competition, most notably SABC and Media 24. But there may be some surprises that emerge from technology changes. Although connectivity is likely to remain rather high, it is likely that the next ten years will see a lot of information being distributed through wireless IP on new generation cellphones. In this environment, there will be a rise of peer-to-peer content exchanges – in the form of cellphone users capturing video clips on their phones and sending these to their mates. Some of this may be offered, freelance style, to the mass media as we currently know it. At any rate, there is not likely to be a decline in journalism-related jobs, and so there will continue to be a long-term market for teaching activities. It may well be, though, that some of these activities ought to address the changing conditions – for example, teaching multi-skilling, interactivity, business skills, multi-lingualism. 
Against this backdrop, other certainties regarding teaching are that the existing challenges will continue and increase. These challenges are in many ways related to systemic issues that are far beyond the power of journalism teachers to address. In the USA and Australia, Bromley (2003) has noted these trends as globalisation, commercialisation and digitalisation. To these we can add, in South Africa, the long process of rebuilding from Bantu education. The point is that the calibre of mass schooling will remain low and the general demand for educated and trained person power will increase. We can also add a generation of young people grown up in freedom, and without the same passions and comparisons that drive many of our generation. On the other hand, they are free of certain baggage, which may open up prospects for more creativity and experimentation. But it is not easy for journalism teachers of our generation to easily get to grips with these issues. 
Increasing provision of journalism teaching will be offered, and there could well evolve a clearer division of labour. In the tertiary sector, this may be geographical or areas of specialisation. Media houses will continue to act as training providers, and there will still be a degree of disconnect between what they expect of tertiary providers and what the latter can deliver, and want to deliver. (Few journalism teachers want to be limited to being purely suppliers of candidates tailored only to the short-term needs of a short-term focused industry). But even here a division of labour may crystallise, with industry cadet courses not having to reinvent the wheel from scratch, but rather being able to draw on passable products of the tertiary sector and give them only the necessary spit-and-polish specifics of their particular enterprise. Newsroom bosses will become more demanding that short courses produce results, but there may be some recognition that MA level courses do add value to journalistic leadership. 
Race will even out among learners and to a lesser extent amongst teachers. But the middle class bias of media and of teaching will become exacerbated. The pan-Africanisation of SA and its media will proceed apace, and teaching will reflect more of this – even if still inadequately. 
At the level of elite journalism, there will be a demand for better informed and more broadly educated journalists, and ones who can do high-level research and analysis on particular topics. Gregorian (2003) quotes Loren Ghiglione, dean of the Medill School of Journalism, as saying that: "We need a new paradigm for what a good journalist does. The old paradigm was that any good reporter can do a good job of covering any subject, regardless of how complicated it is. The new paradigm says: 'Wouldn't it be good if people really knew what they were writing about?'"


What about the uncertainties? The quality of teaching is up for grabs. Lessons of what constitutes better practice may continue to emerge and be shared  - depending on the subjective actions of teachers. The quality of the teachers could improve – again, depending on their efforts. There may be better research output by the academics among the teachers, constituting useful materials for teaching. Very much of this, however, hangs on the orientation of leadership within the journalism industry and as regards the teachers themselves – both within industry, and those at the tertiary institutions and NGOs. 

4. What we need to do – and can do. 
Leaders could play a role in revisiting some of the big picture questions to keep them on the agenda in the coming decade, as well as in putting emphasis on the importance of skills in the basics of the craft, within such a framework. As identified in 1997, the “old” paradigm of South African journalism was seen as being Eurocentric, authority-focussed, male-centric, reactive, fragmented, pseudo-neutral, simplistic (just two sides to an issue). It was also seen as adding little value for audiences, not recognising diversity, as dictated to by sources and commercialised, and monopolised. The “new” paradigm stressed at that time was to try to link individuals in the audience to a sense of what it meant to be South African on the African continent and connected to the world. It called for journalism that was conscious of race, gender, class, urban-rural, and age issues. Context was emphasised, as well as a need to foreground the story-teller, dialogue with a complex audience, and which was owned by diverse stakeholders. Enabling newsroom structures were underlined. 
This quest remains relevant, and journalism teachers can help to promote these ideas. Indeed, as Rosenbaum (2003) argues vis-à-vis the USA, while it is important that journalists continue to “follow the money” they should also be able and willing to “follow the idea”. At present, the diet of hard news only gives us a fragmentary glimpse of the many exhilarating trend stories of our changing country – illuminating (and yes, entertaining) stories that would be possible to tell from a more informed and analytical perspective. What this means is that journalism teaching in the next decade will still have the need (perhaps even more than ever) to encompass theory and practice, and as much as possible to make the connections between these aspects – i.e. between the why and the how (which aspects ought never to be seen as independent issues). 
The 1997 group proposing the new paradigm felt that a paradigm shift would need research into the role of journalism in society; diversification of media ownership; audience needs; processes and structures of making news; new forms of storytelling (in both words and pictures) and the skills needed for that; and new technology. The findings of such research should be “disseminated to those in training institutions and in industry and should result in new curriculum and materials development as well as exposing current practitioners in journalism to information which will alter the way they operate.” 
To this could be added another research area that could be profitably explored and publicised: ways to measure the impact journalism teaching and to identify better practices within it. Altheide  (1985) reports on a US study by Johnstone et al (1976), which found that “.. . those who had a journalism education tended to think it was not necessary, whereas those who lacked it thought it would be worthwhile.” Similarly, Betty Medsger has noted that most prize-winning journalists in the USA never went to journalism school (2003). I don’t think we want journalism teaching to be in that state of ignorance, confusion and minor relevance in South Africa in 2014. 

Having commenced this paper about media as meal, let me now end it with a metaphor about monkeys. Swedish-based journalism teacher Mark Comerford says that typically, too much teaching is simply training a monkey how to push a red button to gain access to a banana. The consequence, he says, is that when the beast is placed in a forest full of bananas, it starves to death because there’s no red button to push. The moral therefore is clearly to keep the focus on the banana: all else is a means to that end. What faces us therefore, over the next ten years, is how to ensure that the teaching of journalism keeps its eye on the banana. And indeed, not just any banana, and not so much on a US deli-style banana split dessert. But on the possibility of braaied banana with maroela sauce and icecream which will nourish and nurture the South African public and its rich identities. 
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